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Rationale.—The area of mental retardation is one which has moti¬
vated interest and research for numerous years past and continues to be
a field of much controversy concerning techniques, training and program.
It has not, however, spurred en5)hasis and development in research of
counseling qualifications. V/hen this area was in its inchoate stage,
counseling was not recognized as a factor in the educational scheme,
and the major emphasis, even today, of guidance practices for mentally
retarded children comes through the school psychologist who tests them
and makes the diagnosis.
We no longer feel that placing the mentally retarded in an insti¬
tution relieves us of all responsibilities to him but that each life is
a precious one and that each has something xmique and valuable to con¬
tribute to our way of life. If the mentally retarded person is to con¬
tribute to society, it is necessary that he receive the guidance and
training that he needs in order to cope with and adjust to the society
in which he lives.
The philosophy of education is predicated upon this feeling and
underljd-ng it are two inportant premises fundamental to this philosophy.
One, that each member of society has the privilege and
and the right to develop to his optimum growth through
fulfillment of individual physical and psychological
needs; two, that all pupils, unless severely handicapped
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either physically or mentally, should attend school
for a minimuin ni^er of years in order to approximate
this optimal growth and development.^
These two premises evidently apply to all the normal, gifted and handi¬
capped .
Counselors have the responsibility of helping each student de¬
velop toward better adjustment in school and out of school. This in¬
cludes the mentally retarded. "A mental retardate is a person whose
measured intelligence quotient is roughly between the limits of $0 or
70 and who, with adequate training, can be expected to function as an
essentially normal person.”^ He must be identified as early as possible,
must be trained in emotional control, must be helped to formulate a more
realistic self-concept, and must be aided in choosing appropriate educa¬
tional and vocational goals. Let it be understood that these areas of
adjustment are not actually separable into distinct and unrelated sub¬
jects but are closely interrelated and interdependent.
The ultimate purpose of educating mentally retarded children is
to help them adjust to the community at the adult level as social parti¬
cipants and wage earners. If this is to be done effectively, the coun¬
selor should be prepared to give the necessary guidance that the mentally
retarded child needs.
High school counselors are expected to counsel mentally retarded
pupils as well as normal children. One must consider how the counselor
is able to tell the client what he sho\ild do. Unless the counselor is
in some way able to tell what the client ought to do, it is rather
^John C. Gk>wan and George D. Demos, Ihe Guidance of Exceptional
Children (New York: David McKay Co., Inc., 1965), p. Ib3.
^Ibid.
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difficult to see how he can be of any value to the client in helping him
select appropriate educational, social, or vocational objectives.
Since so many mentally retarded pupils are found in public schools
today and because counselors are expected to aid them, the writer feels
that the understanding which counselors have of mental retardation is
worthy of study.
Evolution of the problem.—The writer is presently a student in
the field of mental retardation and plans to pursue a career in this
area. During the writer's course of study she has obseirved that courses
in mental retardation are not required in most counseling programs. Since
courses in mental retardation are not required in most counseling programs
it is her assumption that counselors are not familiar with this area as
they should be. The writer studied this problem in order to determine
if this asstimption was true, and made recommendations to counselors who
work with the mentally retarded.
Contribution to educational research.—A study of the understand¬
ing that counselors have af mental retardation may contribute to educa¬
tional knowledge in many ways. Such a study might motivate counselors
of these students to take courses in the area of mental retardation.
The study of the understanding that counselors have of mental retardation
may foster new or improved methods in counseling the mentally retarded,
and may motivate revaitping of materials and attitudes to be used in the
counseling of mentally retarded children. This stu<ty might also bring
about an understanding on the part of educators and lay persons of the
obstacles which they face, and more concentrated efforts to strive for
better counseling for all might be brought about. Colleges and uni¬
versities might use information resulting from such a study in the
h
training of prospective counselors—some of whom will certainly be
assigned to the guidance of the mentally retarded.
Statement of the problem.—The problem involved in this study
was to determine the knowledge which high school counselors have of
mental retardation. This includes the knowledge that counselors have
of the nature of mental retardation as well as their knowledge of the
progress the mentally retarded is able to make in his social, emotional,
academic, and vocational pursuits.
Purpose of the research.—The specific purposes of this study
were:
1. Determine the knowledge coxinselors have of mental
retardation.
2. Determine if the counselor knows the educable
mentally retarded’s potentials.
Limitations of the study.—The study is limited in that only
counselors in Oakland County (Michigan) were used in the study. Ideally,
more counselors should be used in a study of this type.
Locale of the study.—The locale of this study was Oakland County,
(Mchigan).
Subjects of proposal.—The subjects of liiis proposal were high
school counselors in Oakland Coixnty (Michigan). The selection of these
subjects was based on the fact that the writer was teaching in Pontiac,
Ifi-chigan in Oakland County and felt that it was possible to collect in¬
formation concerning the understanding that these counselors had of men¬
tal retardation. The writer also felt that this was an adequate sample
to determine information needed for the study.
Method of research.—The method used in this investigation was
the descriptive survey method, utilizing the questionnaire.
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Research procedure.—The operational steps used in conducting
this study were:
1. The writer reviewed literature which was pertinent to
the study.
2. The tentative thesis outline was presented before the
seminar in July 1966, and was approved.
3. The number of subjects to be used in this study was
estimated.
U. A test was constructed partially by the writer and
partially from facts taken from Educating Exceptional
Children by Samuel A. Kirk.
5. A questionnaire and cover letter was constructed and
sent to 150 counselors in Oakland Co\mty (Michigan).
6. The data obtained from the questionnaires were organized,
reviewed, and reported in the form of tables and text.
7. The writer summarized the data and drew conclusions from
the basic findings of the study.
Survey of related literature.—A study of the literature perti¬
nent to this investigation disclosed that although much research has
been done on counseling the parents of mentally retarded children, the
qualification of teachers of mentally retarded children, and counseling
mentally retarded children concerning job success, however, relatively
little work has been devoted to the vinderstanding that counselors have
of mental retardation. In order to develop good counseling programs
so that mentally retarded children will develop to their capacity in all
areas, and receive the guidance they need, it may be beneficial to know
how much the counselor knows about mental retardation, and if he is able
to adequately counsel these students.
In discussing the problems of the retarded, Donald A. Davis says
that there seems to be general agreement in the field that the mentally
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retarded child has difficulty in making satisfactory resolutions of his
problem. The mentally retarded, unlike other deviates whose disabilities
may be seen, receive from the public mind emotional dislike and repvilsion.
This, of course, leads frequently to withdrawal or antisocial aggressive
behavior.
Parents of mentally retarded children find it very hard to whole¬
heartedly accept the mentally retarded child. To most parents, the child
is an extension of the self. If the child is not mentally competent, he
presents a source of guilt and fnistration. If the parents have these
attitudes and thoughts concerning the child, they find it difficult to
understand and accept him. This, in turn, will seriously hinder the
development of healthful personalities among the Dentally retarded.
Self-respect seems to be based on good family relations, acceptance
of others, achievement, and fostering of independence. The mentally re¬
tarded must not be pushed beyond his intellectual capacities. This will
result in frustration, irritability, iii5)atience, and hatred and rejection
of self and society.
Counselors of the mentally retarded have probably failed much more
than they have succeeded in educational matters. The mentally retarded
usually comes from an environment where he is rejected, overprotected and
lacking socializing experiences with normal children, is prevented from
adjustment through fears, anxieties, and frustrations. He is not able
to gain prestige or success through academic achievement and will react
with anger, aggression or withdrawal.
The mentally retarded person is subject to the same range and
variety of emotional experiences as those of normal intelligence. He
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should be regarded as a normal intelligence. He should be regarded as
a normal child emotionally but with intellectxial deviation. If the child
is happy and contented, the result will be good mental health.
The coxinselor should encourage parents and teachers to teach
lessons within the mentally retaruea chilu's abilities so that he may
achieve up to his capacity. Good standards, values, and attitudes should
be incorporated as early as possible, since the retarded is easily in¬
fluenced by his peers and adults.^
Early identification and proper placement will be the responsi¬
bility of the counselor. But if the school is a small one, in rural
areas especially, the counselor will have greater difficulties. He must
do what he can to ease tensions at home, to be sure the teacher under¬
stands the limitations of the child, and to provide learning experiences
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which are meaningful for the retardate.
Jerome Menchel states that there are three phases that should be
considered among the activities of the pre-vocational evaluator for the
mentally retarded adult.
First, the evaluator must establish the minimum requirement for
performance that are to be expected. Second, he must determine the
specific attitudes, skills, and information to be incorporated in the
optimum existing performance of these functions. Finally, hemust develop
with due regard to maturation and abilities of yo;uig adults, a prevoca-
3
tional evaluation designed to produce the indicated knowledge and skills.
^Donald A. Davis. “Counseling the Mentally Retarded,” Vocation^
Guidance Quarterly, VII (Spring, 1959), PP* 18U-190.
^Ibid.
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Jerome Menchel, "Prevocational Evaluation of the Ifentally Re¬
tarded, " Vocational Guidance Quarterly, VIII (Summer, I960), pp. 209-211.
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In many instances the high school counselor serves as this evaluator and
the counselor should be cognizant of the abilities and capacities of the
mentally retarded student.
In determining the success of a vocational program for the men¬
tally retarded one would examine the reports from the employer, the
length of service records, the retardate's success on the job, and the
individual attitudes and all-around contentment. Often failure involves
complications in the home environment, transportation difficulties, and
unsuitable or premature placement.
In the assignment of an individual to a job, due cognizance should
be taken of his capabilities, preferences, and temperament—plus the very
practical problems of relative geographic location of the employer's place
of business, desires of the youngster's parents, and requirements of the
job itself.^
A mentally defective person is capable of learning high school
skills, including psychological techniques which were formerly consider¬
ed beyond his comprehension. For example, in one case, a moron was
counseled concerning ambivalence and how to deal with it. Over a period
of months he learned to expect ambivalence from the environment, to
tolerate it, and even to cope with it actively. Most mental retardates
have low frustration tolerance, but with suitable counseling they can be
taught how to cope with frustration, hostility, and aggression. In a
second case, a moron with low retention span and her employer were coun¬
seled concerning methods of compensating for poor retention span by
^David W. Smith, "Vocational Planning for the Mentally Limited,"
Vocational Guidance Quarterly, VI (Spring, 19^8), pp. lU2-lU5«
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simplifying over-complicated instructions and by preparing lists of re¬
minders. In a third case, a retardate was unable to adjust to a home
in which she was placed because there was a lack of provision and plan¬
ning for suitable friendships and recreational outlets for her leisure
hours. In a second placement, she received much more detailed counsel¬
ing about romance and how to occupy her leisure.
The mentally retarded person should be regarded as a person
usually incapable of adapting on his own resources alone but capable of
almost normal adjustment if his resources can be supplemented by the
higher intelligence of relatives, friends, teachers, and counselors.^
Many times the mentally retarded is thought of as incapable and
very little is done to counsel in any respect. Evelyn Murray notes that
there is an inclination for guidance workers to dismiss the person of
low academic learning ability as one who can do very little. The fact
is, he may be able to do hundreds of types of jobs depending upon his
other abilities, habits, interests, and training. Even in some employ¬
ment offices there is a mistaken idea that there is no use in giving
General Aptitude Test Battery to young people coming from special classes
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for tte retarded or slow learner.
The mentally retarded child needs guidance in the tool subjects:
reading, writing, spelling and arithmetic, if he is to become a well
adjusted individual. In addition to guidance in the tool subjects, there
Frederick C. Thorne, "Tutorial Counseling With Mental Defectives,"
Hournal of Clinical Psychology, XVI (i960), pp. 73-79•
^Evelyn Murray, "The Vocational Potential of the Retarded," Voca¬
tional Guidance Quarterly, IV (Spring, 19^6), p. 87*
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are other areas or individual needs. Bojrs and girls have personal prob¬
lems which they would like to discuss with a person whom they respect.
Opportunities for personal conferences should be provided so that stud¬
ents may discuss their progress, their relations with their parents or
siblings, their state of mind, their attitudes toward their peers, or
any other problems which they night have.
That a vocational or occupational guidance and placement program
for the mentally retarded person is very in5)ortant is beyond question.
In most high schools, a counseling program of some type for the normal
student already exists. If this program is directed by a qualified
person, he can be very helpful to the special class teacher. Because
the average counselor lacks training and background in working with
the mentally handicapped he is probably unable to carry out a con^ilete
guidance and counseling program with the mentally retarded. The major
job will fall on the special class teacher. The special class teacher,
as the teacher of normal children, does not have sufficient time to coun¬
sel as well as teach. The counselor, however, will have materials on
jobs, job requirements, and information concerning jobs available in
the community. He will have made contacts with numerous prospective
ernployers. All this material and information can be invaluable to the
teacher of the special class in plaiining a program consistent with the
1
vocational interests and abilities of the children.
Cruickshank feels that coincident to a good educational program
for the exceptional child, there should be a philosophy of continuous
^Kirk and Johnson, Educating the Retarded C^ld, (New York:
Houghton Mifflin Book Company, Inc., 1951*}, pp.
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guidance and counseling for both the exceptional child and his parents.
Many professional people in the school may participate in the counseling
procedures for both the child and his parents. The process of guidance
should begin the day the child enters school and continue imtil the day
he leaves. In many instances it should continue after the child leaves
school.^
The term guidance is now most frequently used to
describe a variety of services which have the common
objective of helping pupils becone increasin^y self-
guided in the maximum utilization of their talents and
opportunities.2
Contrary to fact, this does not always apply to the mentally retarded
child because many counselors are not specifically trained to counsel
the mentally retarded.
Current research and trends have given rise to the fact that
there is a definite need for professionally trained counselors in the
area of mental retardation. This thesis holds the h3q)othesis that
thotigh this need is evident, there are few, if any, trained counselors
for these atypical counselees. Literature which supports this hypothesis
may be summarized, generally, by stating that researchers have discover¬
ed few guidance counselors who are trained with special courses for the
educable mentally retarded.
More specifically, the survey imparts such contentions as set by
Robert H. Mathewson as he asserts that the value of guidance on any level
^William M. Cruickshank and G. Orville Johnson, Education of Ex-
ceptional Children and Youth (Englewood Cliffs, New Jersey: Prentice
Hall, Inc., 195^)f P* 10.
^Clifford P. Froehlich, Guidance Services in Schools (New York:
McGraw-Hill Book Co., Inc., 1950), p» 5*
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of education depends to a substantial extent upon the quality of educative
influence which the guidance process exerts upon individual students,
whether this influence be exerted through teacher-counselor, or guidance
specialists; whether in a group or face-to-face.
Personality and professional preparations are required tn order
to attain and maintain the desired quality of educative influence in
the guidance process. In other words, both selection and training are
needed to produce professional personnel without which the guidance pro¬
gram is only a false facade.
According to Mathewson, James B. Conant believes that the success
or failure of the American system of public education depends on the
success or failure of the guidance program; if this is so, then the
entire educational process may hinge on the qulifications of guidance
personnel and hence upon the effectiveness of the training process which
produces them.
With respect to the knowledge of the counselor, professional
opinion now seems to be pretty well agreed that guidance specialists
should be both psychologically and sociologically oriented. They should
be able to understand the person as well as his environment.
This means that the guidance counselor should have courses in
psychology and that kind of socio-cultural knowledge which provides in¬
sight into the influence of the cvilture upon personality.
With this brief background, one may consider a conprehensive,
sequential program of graduate training for school guidance workers
established in September, 19^0, in New York City. The program is con¬
ducted under the auspices of the Board of Higher Education, and combines
the resources and services of all four city colleges. Although the form
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of the program has been influenced to some extent by conditions peculiar
to a large city, the general scope and content of the program are related
to professional training requirements anywhere.
Five main areas of academic requirement are conqjrised in the New
York City program as follows:
I. Pre-admission requirements: twelve semester hours in
psychology, entailing no graduate credit toward the
degree. . .
II. Degree Requirements
A. Social and Psychological Foundations of Guidance
B. Measurements in Guidance
C. Guidance Policy and Practice
D. Electives
The New York City program is based on the belief that every guid¬
ance professional should have a good psychology background. Students
are required to possess 12 semester hours of pre-admission instruction
in psychology co^^)rising such courses as the following: Psychology of
Personality, General Psychology, Educational Psychology, Abnormal Psy¬
chology, Social Psychology, Psychology of Adjustment and Development,
Psychology of Childhood and Adolescence, Mental Hygiene, Diagnostic
and Remedial Education and The Individual and Society.^
Simmers and Davis noted that in a study on "Training and Experi¬
ence of Counselors in North Central Schools," counselors had only taken
courses directly related to guidance and counseling, social problems,
^Robert H. Mathewson, "Graduate Training for School CoTinselors,"
Occupations, XXIX (1951)> PP* 58U-586.
psychology, research and a few miscellaneous courses.^ None of these
counselors had taken courses in mental retardation which would help pre¬
pare them to counsel the mentally retarded.
Carroll H. Miller xinderscores the need for more thorough training
needed by counselors. Miller believes that most prospective counselors
are or have been teachers. According to Miller, Kreman found in 19^1
that teaching experience was typically required for certification as
counselors, and there seems to be no reason for believing that any
trend has occxirred since then toward minimizing teaching experience re¬
quirements for certification. Although some states reqxiire work experi¬
ence other than teaching and such experience is often recommended, the
students actually having had any considerable amount of non-teaching
2
experience constitute a rather conspicious minority.
This article brings out the point that counselors need more train¬
ing. This is especially true in the area of mental retardation since a
caref-ul study of related literature reveals that counselors are not re¬
quired to take courses in mental retardation.
Summary of related literature.—the related literature reviewed
was concerned with the over-all area of counseling the mentally retarded,
together with the requirements for a degree in counseling. This current
survey of the literature is summarized in the significant abstracted
statements pertinent to the counseling of the mentally retarded which are
presented below.
^L, M. Simmers and R. A. Davis, ’'Training Experience of Comiselors
in North Central Schools," School Review, XXXVII (November, 19U9), pp*
U77-li79.
2
Carroll H. MLUer, "Backgrounds for Counselor Preparation,"
Personnel and Guidance Journal, XXXHI (October, 19Sh)t p* 101.
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1. Many studies have been done concerning the parents of
mentally retarded children, the qualifications of teachers
of mentally retarded children, and counseling mentally
retarded children concerning job success. But relatively
little work has been devoted to the understanding that
counselors have of mental retardation.
2. Because the mentally retarded usually is rejected, over¬
protected and lacking socializing experiences with normal
children, he is prevented from adjustr»nt through fears,
anxieties, and frustrations. This seems to indicate that
the mentally retarded would need special attention and con¬
sistent counseling in order to become a well adjusted aiid
contributing member of society.
3. Good standards, values and attitudes should be incorporated
as early as possible, since the retarded is easily influ¬
enced by his peers and adiilts. The coxmselor may play an
inqjortant role in this aspect.
U. The counselor should be aware of the jobs available for
the mentally retarded in order to adequately counsel con¬
cerning vocational pursuits.
5. A mental defective person is capable of learning high
social skills, including psychological techniques which
were formerly considered beyond his comprehension, if
he has proper counseling and therapy.
6. Current literature and trends have given rise to the fact
that there is a definite need for professionally trained
counselors in the area of mental retardation. However, there
16
are few counselors trained for these atypical counse-
lees.
CHAPTER II
INTERPRETATION AND TREATMENT OF DATA
Purpose of the chapter.—The purpose of this chapter is to present
an analysis and interpretation of the data which were collected in order
to satisfy the purpose of this study. The questions which were raised in
the statement of purposes were to:
1. Determine the knowledge counselors have of mental
retardation.
2. Determine if the counselor knows the educable mentally
retarded's potentials.
The data reported in this chapter were obtained as a result of send¬
ing out 1^0 questionnaires. Thirty-nine true or false q-uestions were
used and two open questions.
Description of the subjects.—During the 1966-1967 school year
there were 3^0 counselors employed in the Oakland County (Michigan) area.
One hundred and fifty questionnaires were sent to coiuiselors in Oakland
County. Seventy-two responded. Ten of these subjects sent questionnaires
back unanswered and stated that they did not feel qualified to answer the
questions, because they did not work with the mentally retarded. There¬
fore, 62 subjects were used in this study.
The data in Table 1 reveals the percentages of counselors' respon¬
ses to items regarding the history of mental retardation.
As indicated in Table 1, 97*6 per cent of the items were answered
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Item 1 62 0 62 100.0 0.0
Item 2 60 2 62 96.5 3.5





oorrectlyj 2.U per cent of the items were answered incorrectly.
Item 1 states that mental retardation did not exist before the
stresses and strains of our society became so great. All respondents
answered this item correctly. Item 2 states that ”the cooperation of
workers in many allied fields has contributed to the study of mental re-
tardation,” Biis item is tioie and was answered correctly by 6o of the
respondents. Only 2 of the respondents answered the item incorrectly.
Item 3 states that the "psychologic evaluation of children at various
levels of mental development aided in our understanding of mental re¬
tardation." This item is true and was answered correctly by 60 of the
respondents. Only two of the respondents answered the item incorrectly.
Such a high percentage of correct answers was expected in this area
because very general questions were asked. The writer chose items of this
sort because the counselors' knowledge of the history of mental retarda¬
tion is not of much value in this study, even though the covinselors should
have a general knowledge of the history of mental retardation.
Table 2 contains the percentages of counselors' responses to items
regEurding general information concerning the mentally retarded.
An analysis of !fe.ble 3 shows that 7U»8 per cent of the items were
answered correctly. Twenty-five and two-tenths per cent of the items
were answered incorrectly.
Item k states that "mental retardation is a disease like cancer oi*
tuberculosis". This item is false and was answered conrectly by of the
respondents. Six of the respondents answered the item incorrectly. Item 5
states that "mentally retarded children are never emotionally disturbed".
This item is false and was answered correctly by all of the respondents.
TABLE 2












Item U 56 6 62 90.0 10.0
Item ^ 62 0 62 100.0 0.0
Item 6 60 2 62 96.5 3.5
Item 7 60 2 62 96.5 3.5
Item 8 Uo 22 62 67.7 32.3
Item 9 62 0 62 100.0 0.0
Item 10 I18 lU 62 77 .li 22.6
Item 11 18 W 62 29.0 71.0
Item 12 8 5U 62 12.8 87.2
Item 13 hh 18 62 70.0 30.0
Item 111 k2 20 62 67.7 32.3
Item 1$ 56 6 62 90.0 10.0
7li.8Totals 25.2
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Item 6 states that "speech defects in a mentally retarded child cannot
be corrected". This item is false and was answered correctly by 60 of
the respondents. Only two answered the question incorrectly. Item 7
states that "the I.Q. is constant". This item is false and was answered
correctly by 60 of the respondents. Two respondents answered this item
incorrectly. Item 8 states that "mental retardation is curable". This
item is false and was answered correctly by UO of the respondents.
Twenty-two of the respondents answered the item incorrectly. Item 9
states that "every mentally retarded child should be placed in an in¬
stitution" . This item is false and was answered correctly by all of
the respondents. Item 10 states that "now pathways in the brain can
be trained and developed if sufficient effort is put into the process".
This item is time and was answered correctly by U8 of the respondents.
Fourteen of the respondents answered the item incorrectly. Item 11
states that "in mental defective families there are more divorces and
separations than in normal families". This item is true. Eighteen of
the respondents answered the item correctly. Forty-four of the respon¬
dents answered the item incorrectly. Item 12 states that "generally,
the mentally defective is unable to benefit from a psychotherapeutic
relationship". This item is true and was answered correctly by eight
of the respondents. Fifty-four respondents answered this item incor¬
rectly. Item 13 states that "the slow learner is considered mentally
retarded because he is capable of achieving only a moderate degree of
academic success". This item is false and was answered correctly by
liU of the respondents. Twenty of the respondents answered the item
incorrectly. Item lit states that "the criteria customarily used to
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define mental retardation are not adequate to predict social and occu¬
pational success or failure except at the extremes. This item is true
and was answered correctly by U2 of the respondents. Twenty respondents
answered the item incorrectly. Item 15 states that "confidential materi¬
als should be discussed only with professional personnel". This item
is true and was answered correctly by 56 of the respondents. Six respon.-
dents answered the item incorrectly.
In scrutinizing the entire table, the following findings were re¬
vealed. Counselors seem to have a general knowledge of mental retarda¬
tion. Only a few co\mselors did not score above average on this sec¬
tion. These were the counselors who did not have courses in mental
retardation and did not state that they had done extensive reading in
the field of mental retardation. Many of these counselors, however,
have worked with the mentally retarded in a classroom situation.
Table 3 reveals the percentages of counselors' responses to items
regarding the general information concerning mental retardation.
An analysis of Table 3 shows that 80.1i per cent of the items con¬
cerned with mental retardation were answered correctly. Nineteen and
six-tenths per cent of the items were answered incorrectly.
Item l6 states that "organically caused mental retardation is
characterized by definite central nervous system pathology which is
not hereditary". This item is true and was answered correctly by 5U of
the respondents. Eight of the subjects answered the item incorrectly.
Item 17 states that "german measles, toximia, and syphillis are some
examples of diseases in the mother during pregnancy which are likely
to produce a defect in the embryo." All respondents answered this
TABLE 3












Item 16 51t 8 62 87.0 13.0=
Item 17 62 0 62 100.0 0.0
Item 18 26 36 62 ia.9 58.1
Item 19 62 0 62 100.0 0.0
Item 20 50 12 62 80.0 20.0
Item 21 56 6 62 90.0 10.0
Item 22 32 30 62 51.0 it9.0
Item 23 62 0 62 100.0 0.0
Item 2li lt8 lit 62 77.it 22.6
80.ltTotals 19.6
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item correctly. Item 18 states that "mental retardation is sometimes
associated with the incompatibility between the Rh factor of the mother's
blood and that of the child". This item is true and was answered cor¬
rectly by 26 of the respondents. Thirty-six respondents answered this
item incorrectly. Item 19 states that "birth injuries are a possible
cause of mental retardation". All respondents answered this item cor¬
rectly. Item 20 states that "some individuals are at the lower end of
the intelligence scale due to hereditary biological variation, and are
thus retarded". This item is true and was answered correctly by $0 of
the subjects. Twelve respondents answered the item incorrectly. Item
21 states that "mentally retarded children are usually bom to older
parents". This item is false and was answered correctly by $6 of the
respondents. Six respondents answered this item incorrectly. Item 22
states that "cviltural deprivation may be a cause of a child functioning
on the level of a retardate". This item is true and was answered cor¬
rectly by 32 of the respondents. Thirty respondents answered this item
incorrectly. Item 23 states that "all mental retardation is heredi¬
tary" . Ihis item is false and was answered correctly by all of the
respondents. Item 2k states that "child training practices and experi¬
ences during the first year of life may have deleterious effect on intel¬
lectual and emotional growth. This item is true and was answered cor¬
rectly by U8 of the respondents. Fourteen subjects answered this item
incorrectly.
Again, it seems that through reading or through taking courses
related to mental retardation, counselors have received a great deal
of knowledge concerning the causes of mental retardation.
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Many counselors listed courses such as: General Reading in
Learning, Education of the Disadvantaged, Public Health, courses in
mental health, as being beneficial to them in coimseling the mentally
retarded.
Table U provides the percentages of counselors’ respondes to items
regarding methods of teaching the mentally retarded.
An analysis of Table U shows that 82.9 per cent of the items deal¬
ing with the methods of teaching the mentally retarded were answered
correctly. Only 7.1 per cent of the items were answered incorrectly.
This is a surprisingly high score on this section because the teaching
of the mentally retarded is done in the classroom, even though the
counselors should have a knowledge of what the retarded child can do
academically.
Item 25 states that "repeated experiences of failure and the un¬
relenting demands of school and home perpetuates the retarded child's
problems". This item is true and was answered correctly by 5U of the
respondents. Eight respondents answered this item incorrectly. Item
26 states that "Instability of performance is characteristic of most
itffintally retarded children". This item is true and was answered cor¬
rectly by UU of the respondents. Fifteen stibjects answered this item
incorrectly. Item 27 states that "the methods and materials used in
the special class is used to minindze the deviations of each child".
This item is true and was answered correctly by 1:0 of the respondents.
Twenty-two of the respondents answered this item incorrectly. Item
28 states that "children in the special classes are usually on the
same level of development". This item is false and was answered cor¬
rectly by 58 of the respondents. Four of the subjects answered
TABLE U
ANALYSIS OF RESPONSES TO QUESTIONS ASKED CONCERNING THE METHODS OF TEACHING THE MENTALLY
RETARDED
Number Number Percentage Percentage
Category Correct Incorrect Total Correct Responses Incorrect Responses
Method of Teaching the
Mentally Retarded:
Item 25 Sh 8 62 87.0 13.0
Item 26 kh 18 62 70.0 30.0
Item 27 ho 22 62 35.5
Item 28 58 k 62 92.0 8.0
Item 29 58 h 62 92.0 8.0
Item 30 58 h 62 92.0 8.0
Total 82.9 17.1
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incorrectly. Item 29 states that "retarded children need consistent en-
coTirageraent and realistic guidance throughout their school career". This
item is true. Fifty-eight respondents answered correctly; four gave in¬
correct responses. Item 30 states that "the retarded child should parti¬
cipate as far as possible with pupils in regular classes. This item is
true. Fifty-eight respondents answered correctly and four answered incor¬
rectly.
Table $ contains percentages of counselors' responses to items regard¬
ing occupational information for the mentally retarded. A main Corieem
of this study was to determine if counselors are prepared to counsel the
students in their vocational pursuits.
An analysis of Table ^ shows that 87.3 per cent of the counselors
answered the items concerning vocational information correctly. Only 2.7
per cent of the items were answered incorrectly.
Item 31 states that "children with an I.Q. above $0 are eligible
for training". This item is true. Forty-four counselors answered this
item correctly and 18 respondents answered this item incorrectly. Item 32
states that "the educable mentally retaixied can learn to do skilled and
semi-skilled work at the adult level. This item is true. Forty-eight re¬
spondents answered correctly and lU answered incorrectly. Item 33 states
that "the educable mentally retarded child is net expected to adjust to
occupations". This item is false. Sixty respondents answered correctly
and only two answered incorrectly. Item 3U states that "the main purpose
of educating mentally retarded children is to help them to adjust to the
community at the adult level as social participants and wage earners."
This item is time. Fifty-four respondents answered correctly and four
answered incorrectly. Item 35 states that "success in vocational life
TABLE 5













Item 31 nu 18 62 70.0 30.0
Item 32 U8 III 62 77.1| 22.6
Item 33 60 2 62 96.5 3.5
Item 3U 5U 8 62 87.0 13.0
Item 35 58 ii 62 92.0 8.0
Item 36 6o 2 62 96.5 3.5
Item 37 U2 20 62 67.7 32.3
Total 87.3 12.7
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for the mentally retarded does not depend largely upon personality traits,
skills, good working habits and attitudes, and stability in the home."
This item is false. Fifty-eight respondents answered correctly and four
respondents answered incorrectly. Item 36 states that ”many retarded child¬
ren learn to type and use some of the business machines.” This item is
true. Sixty respondents answered correctly and two respondents answered
incorrectly. Item 37 states that "the severely retarded child should be
taught a trade". This item is false. Forty-four respondents answered cor¬
rectly and 20 respondents answered incorrectly.
Table $ indicates that counselors used in this study are well pre¬
pared to counsel mentally retarded children in their vocational pursuits.
Table 6 reveals the percentages of counselors' responses to items
regarding the social development of the mentally retarded. Only two
broad items were included.
An analysis of Table 6 shows that 90.2 per cent of the items were
answered correctly. Nine and eight-tenths per cent of the items were
answered incorrectly.
Item 38 states that "the kind of person the retarded child will be¬
come is closely related to the emphasis on progress that outweighs the
vmfavorable factors in the environment." This item is true. Fifty-two
respondents answered correctly and 10 answered this item incorrectly.
Item 39 states that "a retarded child can become a xiseful citizen in soci¬
ety". This item is true. Sixty counselors answered correctly and only
two answered incorrectly.
The results of Table 6 indicates that counselors in this study are
well aware that the mentally retarded child learns to adjust and can be¬
come a useful citizen in our society.
TABLE 6












Item 38 52 10 62 83.7 6.3
Item 39 60 2 62 96.5 3.5
Totals 90.2 9.8
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Table 7 shows the frequency of courses to which the subjects had
been exposed.
An analysis of Table 7 shows that ^1 per cent of the counselors
had not taken courses in mental retardation. Forty-nine per cent of
the counselors had taken at least one course in mental retardation.
Of the 32 counselors used in this study who had not taken courses in
mental retardation, most of the counselors stated that they had had
taken related courses in the counseling curriculum at their representa¬
tive school. Eleven of the counselors had been exposed to at least one
course, 10 of the counselors had been exposed to at least three courses
and five of the counselors listed four courses that they had taken in
mental retardation.
Some of these counselors stated that they had taken these courses,
not because they were required to take them, but because they wanted to
increase their knowledge in the field of mental retardation. The major¬
ity of the counselors who stated that they had not taken courses in
mental retardation listed related courses which they had taken at vari¬
ous colleges and universities. Vocational rehabilitation of the handi¬
capped was a course listed by many counselors as one of the courses
that they had taken.
Table 8 represents a suiranarization of the data which were obtained
in response to an inquiry of how the counselors accounted for the know¬
ledge that they had concerning the mentally retarded.
The data revealed that 30 of the counselors had taken at least
one course in the field of mental retardation. Three of the counselors
stated that they had gained knowledge in the field through experience
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TABLE 7
FREQUENCY OF COURSES TO WHICH THE SUBJECTS HAD
BEEN EXPOSED







who had taken courses in
mental retardation
Percentage of Counselors
who had taken at least one
course in mental retardation
51.00 U9.0
and observation. Twelve counselors stated that they had gained know¬
ledge in the field through professional readings, 11 stated that their
knowledge had been gained through taking related courses, two stated
that knowledge had been gained through school contacts, and four gave
no response to the item.
Most of the counselors offered remarks to explain how they gained
knowledge in the field of mental retardation. Some of them appear below
“Many years of experience and observation. Master’s in
counseling."
"Ity knowledge in dealing with the mentally retarded wo\ild
come from the following courses taken as part of the CTirri-
culum for a master's degree in Guidance and Counseling at
Michigan State University.
Theories of Learningj Introduction to Guidance
and Personnel Services; Abnormal Psychology;
Theories of Personality and Psychological
Testing and Measurement.”
TABLE 8
ANALYSIS OF RESPONSES TO QUESTIONS ASKED CONCERNING HOW THE COUNSELORS














in the field of
Mental Retarda¬
tion 30 3 12 11 2
3U
'•Reading - Concern"
"Worked with them for 27 years"
"Mainly from school contacts with them, but also from
readings from various sources."
"Observation and experience"
"Mental Health coTirses and general reading"
"Common sense"
"Educational Psychology and other college courses"
"Experience - Type A room in bxiilding - reading"
"Reading books"
"Psychology courses and working experiences"
"Any knowledge that I have, other than academic, has been
gained in conversations in the Type A, B, and C special
education classrooms."
"If I have any accurate knowledge, it is from my general
training and reading as a school counselor."
"I have taught the trainable for 12 years in a ptiblic
school situation."
"Ify brother-in-law is mentally retarded and emotionally
distvirbed and my husband got his B. S. degree in education
of the mentally retarded and emotionally disturbed."
As indicated by the preceding data, most counselors have not had
courses in mental retardation in their cotinseling curriculum, but have
a knowledge of mental retardation through taking related courses in the
counseling curriculum, taking a course in mental retardation that was
not required, or through professional reading, reading and observation.
The data also indicated that counselors should be able to ade¬
quately covinsel the mentally retarded.
These findings did not support the belief of the writer that coun¬
selors would not have adequate knowledge in the field of mental retarda-
35
dation to counsel the mentally retarded. The writer felt that coun¬
selors would not have sufficient knowledge in this area because couses
in mental retardation are not required in most viniversities in the field
of Counseling and Guidance.
CHAPTER III
SUMMARY, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS
FOR EDUCATIONAL THEORY AND PRACTICE
Introductory statement.—The purpose of this chapter is to pre¬
sent an analysis of data which have been compiled as a result of the
analysis of 62 questionnaires completed by counselors in Oakland County
(Michigan) concerning facts about mental retardation during the 1966-
1967 school year.
Statement of the problem.—The problem with which this study was
concerned was to determine the knowledge counselors have of mental re¬
tardation and to determine if these counselors are aware of the educable
mentally retarded's potentials.
Restatement of the research design.—
Research method — The method of research used in this study was
the Descriptive-Stirvey method. In using this method, the writer made
use of a test designed to survey the amoimt of knowledge possessed by
the subjects concerning common facts about mental retardation. The
test was corrposed partially by the writer and partially from facts taken
from Educating Exceptional Children by Samuel A. Kirk.
Subjects — The subjects used in this study were 62 counselors
in Oakland County (Michigan). All of these counselors were employed
in the Oakland County area during the I966-I967 school year.
Locale and period of the study.—The study was conducted from
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Pontiac, Michigan during the I966-I967 school year. The analysis and
compilation of data was during Idle I967 summer session at Atlanta Uni¬
versity in Atlanta, Georgia.
Research procedure.—The following steps were used in carrsdng out
the research in order to secure the data.
1. The writer obtained permission from her advisor to
undertake the study pending approval by the faculty
of the School of Education.
2. The writer reviewed literature which was pertinent to
the study.
3. The tentative thesis outline was presented before the
seminar in July I966, and was approved.
U. The nuniber of subjects to be used in this study was
estimated.
$, A test was constructed partially by the writer and
partially from facts from Educating Exceptional
Children by Samuel A. Kirk.
6. A questionnaire and cover letter was constructed
and sent to 1^0 counselors in Oakland County
(Michigan).
7. The data obtained from the questionnaires were
organized, reviewed and reported in form of tables
and text.
8. The writer summarized the data and drew conclusions
from the basic findings of the study.
Summary of related literature.—
1. Donald Davis states that the counselor shovild encourage
parents and teachers to teach lessons within the mentally
retarded child's ablities so that he may achieve up to
his capacity. Good standards, values, and attitudes
should be incorporated as early as possible, since the
retarded is easily influenced by his peers and adults.^
1
Donald Davis, op. cit.
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2. Davis also feels that early identification and proper
placement will be the responsibility of the counselor.
But if the school is a small one, in rural areas es¬
pecially, the counselor will have greater difficulties.
He must do what he can to ease tensions at home, to be
sure the teacher understands the limitations of the
child, and to provide learning experiences which are
meaningful for the retardate.
3. Frederick Thorne states that the mentally retarded
person should be regarded as a person usually incapable
of adapting on his own resources alone but capable of
almost normal adjustment if his resources can be supple¬
mented by the higher intelligence of relatives, friends,
teachers, and counselors
U. Evelyn Murray notes that there is an inclination for
guidance workers to dismiss the person of low academic
learning ability as one who can do very little. The
fact is, he may be able to do hundreds of jobs depending
upon his other abilities, habits, interests and train¬
ing.2
Kirk and Johnson states that a vocational or occupational
guidance and placement program for the mentally retarded
person is very inportant is beyond question. In most
high schools, a counseling program of some type for the
normal student already exists. If this program is
directed by a qualified person, he can be very helpful
to the special class teacher.3
6. William Cruikshank feels that coincident to a good educa¬
tional program for the exceptional child, there shotild be
a philosophy of continuous guidance, and counseling for
both the exceptional child and his parents.^
7. Robert Mathewson asserts that the value of guidance on
any level of education depends to a substantial extent
upon the quality of educative influence which the guidance
process exerts upon individual students, whether this
influence be exerted through teacher-counselor or guidance
specialistsj whether in a group or face-to-face.5
^Frederick Thome, op. cit.
^Evelyn Murray, op. cit.
3Klrk and Johnson, op. cit.
^William Cruikshank, op. cit.
^Robert Matthewson, op. cit.
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8. According to Mathewson, James B. Conant believes that
the success or failure of the American system of public
education depends on the success or failure of the
guidance program; if this is so, then the entire educa¬
tional process may hinge on the qualifications of guid¬
ance personnel and hence upon the effectiveness of the
training process which produces them.
9* Simmers and Davis noted that in a study on "Training
and Experience of Counselors in North Central Schools,"
coiinselors had only taken courses directly related to
guidance and counseling, social problems, psychology,
research and a few miscellaneous courses.1
Summary of findings.—The data obtained asaresTilt of this study
revealed the findings which follow:
1. Most colleges and vuiiversities do not require a course
in mental retardation in order to obtain a degree in
Counseling and Guidance.
2. Fifty-one per cent of the counselors used in this study
had not taken a course in mental retardation.
3. Forty-nine per cent of the counselors had been exposed
to at least one course in mental retardation.
ii. Eleven of the counselors had taken courses related to the
field of mental retardation.
5. Twelve participants used in this study have read in the
field of mental retardation.
6. Three counselors stated that they have had some experience
with the mentally retarded in a classroom situation.
7. The participants used in this study have a knowledge of
the history of mental retardation.
8. That counselors used in this study have a knowledge of
general information concerning the mentally retarded.
9. That counselors used in this study have knowledge of
the causes of mental retardation as evaluated in this
study.
1Simmers and Davis, op. cit.
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10. That counselors used in this study have a knowledge of
the methods of teaching the mentally retarded, even though
this was not a major concern of this study.
11. That coTxnselors used in this study have a knowledge of
occupational information concerning the mentally retarded.
12. That coxuiselors used in this study are aware that the
mentally retarded can become useful citizens in society.
Conclusions.—On the basis of the foregoing data, the writer drew
the following conclusions:
1. That counselors used in this study have a general know¬
ledge of the field of mental retardation as evaluated
by the criteria used in this study.
2. That counselors used in this study are aware of the
mentally retarded's potentials.
Iirg?lications.--The writer has interpreted the data obtained in
this study to imply the following;
1. The program in Counseling and Guidance seems to prepare
students to counsel normal students as well as the mentally
retarded in the public school system.
2. There are many strengths in the counseling program that
many non-counselor professionals are not aware of relating
to the mentally retarded.
Recommendations.—The writer felt that the findings of this re¬
search warrant the following recommendation:
1. That coixnselors should be made aware of the fact that
they will be expected to counsel the mentally retarded
as well as the normal child. This may cause the counselor
to do outside reading in the field of mental retardation,
or seek professional guidance from a teacher of the mentally
retarded, or from another counselor who has had courses in
mental retardation, or who has knowledge in this area.
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I an a graduate student at Atlanta University in Atlanta,
Georgia. I am working toward ny Master's degree in the field of
special education and the area of mental retardation.
I am now in the process of writing ny thesis, which deals
with counseling for the mentally retarded. I would greatly appreci¬
ate your cooperation in completing the enclosed questionnaire.




History of Mental Retardation1. Mental retardation did not exist before the stresses and strins
of our society became so great.2. The cooperation of workers in many allied fields has contri¬
buted to the study of mental retardation.3. The psychologic evaluation of children at various levels
of mental development has aided in our understanding of mental
retardation.
General Information
U. Mental retardation is a disease like cancer or tuberculosis.5. Mentally retarded children are never emotionally disturbed.6. Speech defects in a mentally retarded child cannot be corrected.
7* The I. Q. is constant.
8. Mental retardation is curable.
9« Every mentally retarded child should be placed in an insti-
tutuion.
10. New pathways in the brain can be trained and developed if suf-
ficient effort is put into the process.
U. In mental defective families there are more divorces and se¬
parations than in normal families.12, Generally, the mentally defective is unable to benefit from
a psychotherapeutic relationship,13. ^The slow learner is considered mentally retarded because he
is capable of achieving only a moderate degree of academic success.
lU. The criteria customarily used to define mentaal retardation
are not adequate to predict social and occupational success or
failure except at the extremes.
15. Confidential material concerning the mentally retarded should
be discussed only with professional personnel.
UU
Causes of Mental Retardation
Organically caused mental retardation is characterized by
definite central nervous system pathology which is not hereditary.
German measles, toxemia, and syphilUs are some examples of
diseases in the mother during pregnancy which are likely to pro¬
duce a defect in the embryo.
Mental retardation is scanetimes associated with the incom¬
patibility between the Rh factor of the mother’s blood and that
of the child.
Birth injuries are a possible cause of mental retardation.
^Some individuals are at the lower end of the intelligence
scale owii^ to hereditary biological variation, and are thus
retarded.
All mentally retarded children are usually born to older
parents.
Cultural deprivation may be a cause of mental retardation.
All mental retardation is hereditary.
Child training practices and e:q)eriences during the first
year may have a deleterious effect on intellectual and emotional
growth.
Methods of Teaching the Mentally Retarded
Repeated experiences of failure and the unrelenting demands
of school and home perpetuates the retarded child's problems.
Instability of performance is characteristic of most mentally
retarded children.
The methods and materials used in the special class is used
to minimize the deviations of each child.
Children in the special classes are usually on the same level
of development.
Retarded children need consistent encouragement and realistic
guidance throughout their school career.
The retarded child should participate as far as possible with
pupils in regular classes.
U6
Occupational Information31. Children with an I. Q. above $0 are eligible for training.32. The educable mentally retarded can learn to do skilled and
semi-skilled work at the adult level.
33* Tlie educable mentally retarded child is not expected to adjust
to occupations.
3U. The main purpose of educating mentally retarded children is to
help them adjust to the community at the adult level as social
participants and wage eazmers.
35* Success in vocations life for the mentally retarded does not
depend largely upon personality traits > skills ^ good working
habits and attitudes, and stability in the home.
36. Many retarded children learn to type and use some of the
business machines.
37. The severely retarded should be taught a trade.
Social Development
38. The kind of person the retarded child will become is closely
^
related to the emphasis on progress that outweighs the unfavorable
factors in the environment.39. A retarded child can become useful in society.
Counselors' Preparation for Counseling the Mentally
Retarded
a. Please list the courses that you have had in Mental Retardation.
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Personal Information: Member of Pine Grove Baptist Church,
Alliceville, Alabama; former member
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